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Leaders Instructor Manual Purpose

This teaching plan, unlike the LET books which are learner-centric, is centered on the
instructor. The purpose of this Instructor Manual is to give the teacher implementation
plans that help insure instruction is delivered according to the design. For information
about the program design, read the Program of Instruction (available online at
http://www.teachpeace.com/Leaders%20Program%20of%20Instruction.pdf).

Leaders focuses on the development of better citizens by building skills in leadership,
citizenship, life success, geography, and wellness, in a structured interactive
environment. The Leaders program helps America’s youth become better citizens. The
program produces successful students and productive adults, while fostering in each
school a constructive and disciplined learning environment. This program makes
substantial contributions to communities and ultimately to the nation’s future.

How to Use this Instructor Manual

The two major components of our teaching plans are the overview, body, and the class
content. While a pure teaching plan would only have the overview and body, we offer
this option that also integrates the lesson content. The overview includes the lesson
title, competencies, and learning objectives. The body of the lesson plan includes the
learning activities and answers the question, ”What do I need to do to prompt learners
through the learning process and through each learning activity?”

You will find this manual will help teachers manage their time. We also list learning
materials and provide useful tips. The general structure for the teaching plan body is
consistent throughout this manual with advice for teachers partitioned in the below
seven categories.

1. PARTICIPATE in learning warm-up activities.

2. REVIEW lesson objectives.

3. REVIEW key words.

4. COMPLETE exercises to assess understanding of key words.

5. PARTICIPATE in a lecture/discussion of the lesson that is often led by a student.

6. COMPLETE practice exercises to assess understanding lesson concepts.

7. PARTICIPATE in a summary of the lesson.

Each Leaders lesson includes instructor tips, needed learning materials, and other
resources.
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This program intends to teach students to:

1. Maximize potential for success through learning and self-management.
2. Develop leadership skills.
3. Incorporate principles of mental and physical wellness into behaviors and decisions.
4. Build effective relationships with peers, co-workers, and the community.
5. Apply physical and political geography to promote global awareness.
6. Value life inside and outside the US equally.
7. Communicate the rights and responsibilities of citizenship.
8. Understand that nonviolence is a force more powerful than violence.
9. Care for the environment.
10. Appreciate the sacrifices peacemakers like Martin Luther King, Jr. have made

for our democracy.
11. See the threat to national security from excessive federal spending.
12. Recognize that nuclear bombs do more to empower the weak than protect

the strong and how a nuclear bomb free world is possible.

These program outcomes describe what Leaders students will know and be able to do
upon successful completion of the Leaders program. They serve as a tool for
summarizing and communicating the intended results of the Leaders program. The
program outcomes provide the foundation for mastery of the “big picture” proficiencies
and help instructors and students begin and progress “with the end in mind.”

Core Abilities
1. Build capacity for life-long learning.
2. Solve conflicts nonviolently.
3. Communicate using verbal, non-verbal, visual, and written techniques.
4. Take personal responsibility for actions and choices.
5. Contribute as a good citizen to your school, community, country, and the world.
6. Treat self and others with respect.
7. Apply critical thinking techniques.

The Leaders Core abilities describe the broad, life-long skills that every adult needs for
success in all career and life roles. They are drawn from the over-all goals and values
that drive the Leaders program. Core abilities are not learned in one lesson or LET, but
rather they are linked to lesson competencies in order to integrate them throughout the
Leaders curriculum.

Leaders instructors explicitly introduce, teach, reinforce, and assess the core abilities that
are designated as particularly relevant to the lesson competency. The core abilities will be
displayed prominently in Leaders classrooms. Students should know and be able to recite
them early in their Leaders experience. They should view them as the essential, value-
added skills that are useful throughout their life.
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gather, process, and apply) of the lesson. This means that students should do the work of
learning.

Teaching
Placing students in the role of active learners requires that the instructors assume a
supporting role. Leaders instructors should view themselves as facilitators of learning.
This means that they take a leadership responsibility for creating an inviting and
productive learning environment. Whenever possible they should act as “guides on the
side,” directing, coaching, encouraging, and giving feedback.

The designers of the Leaders curriculum have developed recommended learning
activities that take students through all four phases of learning for each competency.
Activities that actively engage the students are the primary focus of the learning
experience. The recommended learning activities also incorporate varied learning styles
and multiple intelligences, honoring and supporting the diversity that is represented in
the student population.

Instructors, when appropriate, assume the role of information-giver because it may be
the most efficient way to ensure that students get the well-organized, accurate
information they need at that time. When the curriculum suggests instructor
“presentations”, they should be brief and incorporate adequate time for group discussion.

Learning Materials
The Leaders curriculum provides a rich assortment of learning materials that are keyed
to the learning outcomes. Student Leaders Education & Training (LET) textbooks are
provided for the entire Leaders curriculum. In addition, the Leaders program provides
learning materials online, on DVDs, and in the form of supplementary print materials.

A Personal Implementation Plan
Leaders provides this manual for instructors and at the same time recognizes that many
teachers develop personal implementation plans. We encourage teachers to create
personal implementation plans and at a minimum supplement this manual with their
notes. We seek feedback to improve and encourage teachers to contact us at
contact@teachpeace.com or by calling us at 530-554-7061.

Mirror LET 1 Format
The remaining sections of this Instructor Manual are designed to mirror the unit,
chapter, and lesson sequence in the LET 1 book. The convenience of this sequencing
will enable instructors to use this book without having to simultaneously switch back
and forth from the student LET 1 book.

California Standards
The California Department of Education English Language Arts grades 9 and 10 content
standards are noted immediately below each lesson title.
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Unit 1 Citizenship in Action

Chapter 1 – Leaders and Getting Involved

Lesson 1 - The Making of a Better World Citizen

Standard: Listening and Speaking Strategies - Comprehension
1.1 Formulate judgments about the ideas under discussion and support those
judgments with convincing evidence

Competency: Identify how Leaders can impact your future

Linked Core Abilities: Take personal responsibility for your actions and
choices

Lesson Objectives:
a. Explain the mission of the Teach Peace Foundation.
b. Identify the opportunities made available by the Teach Peace Foundation Leaders

program.
c. Describe the range of Teach Peace Foundation peace education programs offered

beginning with programs for kindergarten students.
d. Define the key words: challenges, Junior Peacemaker, Leaders program, mission,

motivate, opportunities, orienteering, peace frequency, peaceful, and unique.

Instructor Lesson Plan

1. PARTICIPATE in learning warm-up activities.
The Making of a Better World Citizen energizer activities starts with a welcoming
exercise. Each student is asked to say their name to identify a personal interest such as
soccer, karate, hiking, etc. After all students and instructors have responded, the
question is asked "what does being a leader mean to you?" Make and take the time
necessary to help students get to know each other.

2. REVIEW lesson objectives.

For lesson objective a, consider using the Teach Peace Foundation site. For lesson
objective b, ask the students to identify what career or careers interest them. Make a list
of the opportunities students wish to have. Students compare this list with the
opportunities made available by the Leaders program. For objective c, show the What
We Offer section of the Teach Peace Foundation site. Click on the diagram to go to the
different programs offered by the Teach Peace Foundation. A recommended example is
to click on the Junior Peacemaker section and show the students one of the coloring
books.
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3. REVIEW key words.

Ask a student to write the key words for the day on the board. Inform the students of the
key words. Divide the class into three teams. One team will serve as the judge and two
teams will work together to write definitions for each of the key words. Each term will be
presented by a different student to the judges. The judges determine if the definition
qualifies for a point and the team with the most points wins the key term definition
contest.

4. COMPLETE exercises to assess understanding of key words.

Test for understanding by asking students to use various key words in a sentence.

5. PARTICIPATE in a lecture/discussion of the lesson.

When a student is prepared to teach the class, which will often be the situation when
LET 3 and LET 4 students are available, have a student lead the class. In situations
where only the instructor is qualified to lead the class, engage the students in a
discussion of the material. Techniques such as having the students read a paragraph
with opportunities to discuss what was read are recommended.

6. COMPLETE practice exercises to assess understanding lesson concepts.

Select a student to lead the lesson review questions. The four questions at the end of
this lesson can be presented by the student to the other students in the classroom. As
appropriate, the student leading this exercise is encouraged to facilitate discussions that
open up from the lesson review questions.

Ask students to identify ways they can be better world citizens. Encourage students to
expand on their ideas. One suggested technique is to ask them to name someone that
has helped make our world a better one and explain why they selected that person.

7. PARTICIPATE in a summary of the lesson.

Select a student to summarize the lesson. The student is allocated a few minutes to
highlight the key points of lesson. An alternative to promote collaboration is to ask
students to work in small groups to summarize the lesson and then have each group
communicate one of the key points of the lesson.

Instructor Tips:
This document is structured with a common header that includes the lesson number,
lesson name, California standard, competencies, linked core abilities, and lesson
objectives. Following the common header is the Instructor Lesson Plan. Following the
Instructor Lesson Plan is the Student Lesson. This framework is consistent throughout
this document.

Key words are noted in bold the first time they appear in the lesson content. By noting
key words in bold this will prompt students to help them learn the key words. You will
find key words in bold throughout the LET 1 book and this Instructor Manual.
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How you start influences how you finish. Make as much time as necessary to help
students develop a foundation for relationships that may last long after they have
graduated high school. Select a student to be the class leader for the next class. This
will give the student time to prepare to assist with lesson number 2.

Learning Materials & Resources:

The LET 1 book, marker, a whiteboard, a computer with Internet access, a screen
projector, and a screen. Display the suite of LET 1 materials on a table. Allow time for
each student to touch and skim the materials.

Student Lesson

Key Words:
challenges – to stimulate the quality of requiring full use of one’s abilities, energy, and
resources; A test of one's abilities or resources.

Junior Peacemaker – a Teach Peace Foundation program for children ages 4 to 12
teaching kindness and caring for the environment.

Leaders program – a program that teaches high school students the values of good
citizenship and the skills to be a successful leader.

mission – a specific job given to a person or a group of persons to accomplish.

motivate – provide a need or purpose which causes a person to want to do something.

opportunities – a favorable or advantageous circumstance or combination of
circumstances.

orienteering - an outdoor sport using maps to find one's way.

assertive – confident in stating a position or claim.

peaceful - characterized by peace and justice; free from war, strife, commotion,
violence; not argumentative, quarrelsome, or hostile.

unique – being the only one of its kind.

Introduction

This lesson introduces you to the Teach Peace Foundation Leaders program, its
mission, and the Leaders Education and Training (LET) curriculum for this first level of
your instruction. Completing this instruction requires hard work, but the reward is well
worth your effort. Through Leaders, you are building a foundation of skills that will last a
lifetime.

You are among a special group of high school students participating in this peaceful
leadership program. Your participation as a student in this program shows your
motivation and willingness to make the most of your high school education. Whatever
your reason for taking this course, every member of Leaders is special and brings a
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American symbols, customs, traditions, and the power of nonviolence. In this unit, you
explore opportunities to make our world a better one.

Unit 2: Leadership Theory and Application

This unit teaches you about leadership using resources used by Fortune 100
companies including Seeing David in the Stone. You will learn what it means to be a
leader, how to lead, and how you can constantly expand your leadership skills. You will
learn about character and values, leadership theories and principles, and human
behavior. You will have the opportunity to take the leadership lessons learned in the
classroom to the real world with leadership opportunities that benefit the community.

Unit 3: Foundations for Success

Unit 3 increases your self-awareness and appreciation of diversity challenges and
opportunities. You practice public speaking and other essential life skills. Content areas
include active learning, communication, study skills, nonviolent conflict resolution,
decision-making, and service learning. These lessons create a foundation to help build
leadership skills.

Unit 4: Wellness, Fitness, and First Aid

Wellness, Fitness, and First Aid is focused on helping you address split second
emergencies, common emergencies, save lives, and improve your personal fitness.
Leaders also offers training on substance abuse awareness, intervention, and
prevention. You can be a more effective leader when you feel good about yourself.
Leaders helps you develop total fitness with knowledge of physical exercise, personal
hygiene, and a proper diet.

Unit 5: Geography, Map Skills, and Caring for the Environment

This unit helps students appreciate the environment and in the process be better
caretakers of the planet. Students are challenged to see issues from a global
perspective. Beginning lessons provide students with a basic overview of the globe and
the continents. Content areas include the use of maps, map reading, and the sport of
orienteering. The unit concludes with instruction that assists in enhancing solutions to
serious environment challenges in the 21st century.

Unit 6: Citizenship in History and Government

Citizenship in History and Government helps you value and appreciate democracy. You
will learn why a healthy democracy requires your participating in civic and political life.
The We The People curriculum explores the origins, rights, and responsibilities of a
constitutional government. Each lesson is focused around the development of
citizenship in the United States. In Unit 6, We The People and other resources like A
People’s History of the United States provide additional history lessons for juniors and
seniors as well as valuable content to assist with service learning projects.
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Unit 7: Certified Peace Leader

This optional unit for LET 4 students can result in earning the Certified Peace Leader or
CPL designation. CPLs are able to deliver Teach Peace Foundation programs to people
of all ages beginning with the Junior Peacemaker program. CPLs have the skills and
experience to implement extremely complex programs to teach peace. Upon completing
college and additional teaching experience requirements, CPLs can apply for
recognition as a Teach Peace Foundation “senior instructor.”

Conclusion

Leaders can prepare you for life by providing a framework for the qualities (skills,
knowledge, and positive attitudes) that will help you to succeed. Leaders offers many
opportunities for teamwork, advancement, and self-enrichment that are not available in
other high school courses. The effort you put into mastering this program and
developing your personal skills will help you become a successful student and enrich
your life. Several components of this course are being evaluated and identified for
college credits upon successful completion. The Leaders program is new so when you
ask a question you just might be helping us make the program better for everyone!

Lesson Review

1. What is a mission?

2. What Leaders skills do you look forward to learning?

3. Give an overview of one unit in the Leaders course.

4. Define the term "peaceful."
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Lesson 2 - The Purpose of Leaders

Standard: Reading Comprehension (Informational Materials)
2.5 Extend ideas presented in primary or secondary sources through original analysis,
evaluation, and elaboration

Competency: Analyze the purpose of the Leaders program

Linked Core Abilities: Apply critical thinking techniques

Lesson Objectives:
a. Describe how a high school student’s initiative helped create Leaders.
b. Identify the Leaders program outcomes.
c. Define key words: age appropriate, conflict resolution, cultural diversity, democracy,

nonviolence, leadership, and vision statement.

Instructor Lesson Plan

1. PARTICIPATE in learning warm-up activities.
The energizer activity is to ask students to explain why knowing the purpose of
something is important before jumping into the details. The instructor guides students
with opened ended questions that reveal we are all more likely to get to a destination if
you know what your destination is.

2. REVIEW lesson objectives.
Pique the interest of students by sharing with them that the Leaders program was
started by a high school student. Share that essential background information on
Leaders program will serve as a foundation as they develop new leadership skills.

3. REVIEW key words.
Have the student selected in the prior class to lead this class facilitate the key word
definition discussion. The student will call upon students in the class to explain the key
words. When the student leading this exercise needs assistance the instructor will assist
with additional information.

4. COMPLETE exercises to assess understanding of key words.
On the whiteboard, key words and definitions are listed but not aligned. Key words are
numbered and the definitions are preceded with letters. Students are asked to match
the key word with the appropriate definition.

5. PARTICIPATE in a lecture/discussion of the lesson.
Discuss how the Teach Peace Foundation was created and the concept of why bottom
up change is more consistent with democratic change than top down change. To
deepen the understanding of the Teach Peace Foundation vision, mission, and guiding
principles provide students with examples. A famous and powerful example of a vision
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statement is the “I have a dream” speech by Martin Luther King, Jr. Another example is
John F. Kennedy’s “By the end of the decade, we will put a man on the moon.”

In both situations, immediately after the words were spoken, millions of people could
imagine a brighter future. For Martin Luther King, Jr. he reminded people that America
is the land of justice and all people are created equal. John F. Kennedy connected with
the values of America as a world leader and pioneering society. The Teach Peace
Foundation connects with the American values that children are our future, everyone
should have freedom of opportunity, and what is wrong about America can be fixed by
what is right. In the Leaders program we reach our vision by helping students acquire
sufficient background to perform their role as citizens. In the aggregate, we teach peace
to reach peace. The best vision statements are formed to create a picture of a
contribution to society.

Ask students to define what success looks like. This can be success in life or simply as
a student in the Leaders program. When they have completed this exercise make the
connection that vision statements describe what success looks like for a group of
people working together.

Ask the students how a vision statement can be realistic, credible, and at the same time
ambitious. Inquire if a student can communicate a vision statement that has inspired
them or a group of people to achieve its mission.

6. COMPLETE practice exercises to assess understanding lesson concepts.
Breaking into small teams helps increase participation and creativity. Divide the class
into groups of approximately five. Ask students to discuss the following questions: How
does your personal purpose for being in Leaders fit with the purpose of the Leaders
program? What will success for you at the end of this program look like?

Then ask each team to come up with a metaphor for the class to create a picture of
success: "Our class is like a champion athletic team.” Another example is our team of
leaders is like a building crew for the world’s newest and tallest skyscraper." Metaphors
help the students explore different ways to define success.

Finally, one student from each team should present the answers to the questions and
respond to subsequent questions from classmates. Instructors should guide students to
achieving the goal is of creating language and imagery to define success in Leaders
and in life.

7. PARTICIPATE in a summary of the lesson.
Summarize the key points and share with the students that when we work to make the
world a better one, we benefit in many way to include meeting some of the nicest
people on the planet.
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Instructor Tips:
For many students the concept of nonviolence may be confused with failing to stand up
for yourself. Test student understanding so that they understand nonviolence as a very
aggressive strategy for justice that uses force but does not use violence. Define the
“vision statement” in a way that is visible to the entire class. For example, write the
definition on the whiteboard. Even the best organizations find members confuse the
vision and missions and end up talking past each other.

A common mistake in organizations is attempting to write a vision statement with more
than a few people. Group writing exercises are often more frustrating than they are
productive. Consider the positive example of the Declaration of Independence. The
Second Continental Congress formed a committee to draft the Declaration. The
committee selected Thomas Jefferson to write the draft with Benjamin Franklin and
John Adams to review the draft. They submitted the draft to the committee which then
shared it with the entire Continental Congress. Expect changes to be made to the draft
at each step of the way as this is a natural part of the process.

While in the case of pre-existing organizations like the Teach Peace Foundation, the
vision is established. However, the class or team can engage in visioning exercises as
previously described to help members “buy in” to the group’s purpose. The balance can
be achieved by having one or a few people listen to the group discussion and then
return to the group with a draft that will lead to members endorsing and in the process
taking ownership for a team statement that is aligned with the organization vision.

Select a student to be the class leader for the next class. This will give the student time
to prepare to assist with lesson number 3.

Learning Materials & Resources:
The LET 1 book, a whiteboard and marker. Optional items include the Teach Peace
Foundation brochure and the About section at www.teachpeace.com.

Student Lesson

Key Words:

age appropriate - suitable or fitting for a particular audience.

conflict resolution – the solution utilized by an individual or society to settle disputes in a
cohesive manner.

cultural diversity – the presence of multiple and different cultural groups and their
behaviors within an organization or institution.

democracy - government by the people; a form of government in which the supreme
power is vested in the people and exercised directly by them or by their elected agents
under a free electoral system.

nonviolence - The doctrine, policy, or practice of rejecting violence in favor of peaceful
tactics as a means of gaining political objectives.
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Note: Leaders intentionally mirrors the framework of the JROTC. Support of Leaders
does not require individuals to support or oppose JROTC. The Teach Peace Foundation
envisions both programs being offered simultaneously in most situations. For this reason
and others, JROTC was carefully analyzed and as a result best practices and solution
providers are incorporated with common units of instruction and in some cases common
source materials. The Teach Peace Foundation secures separate licensing
arrangements for copyrighted materials. This similar program structure will also assist
schools seeking to replace JROTC.

Lesson Review

1. What is nonviolence and how is it different from passive inaction?

2. How is a vision different from a mission?

3. Name two desired goals for students participating in Leaders.

4. Discuss how Leaders was created and why.
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Lesson 3 - Taking a Key Role in Leaders

Standard: Reading Comprehension (Informational Materials)
2.1 Analyze the structural format of functional workplace documents, including the
graphics and headers, and explain how authors use the features to achieve their
purposes

Competency: Explain the Leaders promotion structure

Linked Core Abilities: Communicate using verbal, non-verbal, visual, and
written techniques

Lesson Objectives
a. Identify Leaders promotion levels.
b. Correlate students promotion grades to positions on activity teams.
c. Correlate duties and responsibilities with positions at various LET levels.
d. Define key words: associate, company, department, director, grade, manager,

partner, span of control, subordinate, succession, team, and workflow.

Instructor Lesson Plan

1. PARTICIPATE in learning warm-up activities.
Inform students that they will role play various promotion levels and functional
specialties in this lesson. Have students reach into a jar and randomly select a piece of
paper identifying their position and grade level for this class.

2. REVIEW lesson objectives.
Ask the student selected as the class leader in the prior class to lead the class
discussion and start by stating class objectives a, b, and c. Assist the student as
necessary and share with the students that the grade and organizational concepts in
this lesson are similar to many for profit and not-for-profit organizations. The information
in this lesson will help with both the Leaders program and with organizations they will
interact with throughout their life.

3. REVIEW key words.
The student leading the lesson reviews the key words by writing them on the whiteboard
while informing the class that students will be called upon to define each word.

4. COMPLETE exercises to assess understanding of key words.
The student leading the lesson objectives selects students to define the key words. A
more comprehensive role play will occur following the lesson discussion.

5. PARTICIPATE in a lecture/discussion of the lesson.
Students are asked to read a page until the lesson content is finished. To promote
understanding the instructor assists students by drawing the picture of the grade levels
and functional specialties on the whiteboard. Following the lesson discussion, the
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previously distributed grade levels and functional specialties are now ready to be
applied in role playing scenarios.

6. COMPLETE practice exercises to assess understanding lesson concepts.
The role playing exercise is to form a task force to run an awards ceremony to
recognize people in the community that have made special contributions to the
community. The students, beginning with the highest grade, identify their role on this
task force. The task force president is charged with saying her or his responsibilities for
this initiative. The task force president then asks each student, in order of grade and
position, to state their responsibilities on the team. The exercise is reinforced by the
instructor who introduces project related roles and responsibilities questions. For
example, a member of the community wishes to nominate someone for an award. In
this situation, who on the team should the nomination be first sent to? A second
example is the task force wishes to have the award winners listed on the Internet, which
position on the task force is accountable for this deliverable?

7. PARTICIPATE in a summary of the lesson.
Play the arena of authority game to summarize the lesson. In this game each functional
specialty is a physical space that needs to be maintained such as a yard that needs the
grass cut. The position job descriptions serve to explain where the boundaries or fences
are, so that team members know when they have the authority to act and when acting
would interfere or duplicate with the efforts of another team member. The game is
played by introducing demands on the task force and determining which member of the
team is the appropriate person to respond. Team conflict can arise and result in
additional clarification on established roles and responsibilities.

Instructor Tips:
The majority of time in this lesson is likely to be invested in the role plays. Expect
questions from students on how they can advance in grade level and begin to acquire
functional skills.

Select a student to be the class leader for the next class. This will give the student time
to prepare to assist with lesson number 4.

Learning Materials & Resources:
LET 1, a whiteboard, a jar or box to draw the pieces of paper with grade / position
information, and marker.

Student Lesson

Key Words:

associate – to join as a companion, member, or ally: to associate oneself with a cause;
the first level in Leaders.

department – a division of a task force dealing with a particular area of activity: the
personnel department..
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director – one of a group of persons chosen to control or govern the affairs of a
department.

grade – the level /number combination for the title held by a leader.

manager – a person who has control or direction of a team or teams.

partner – a person who shares or is associated with another in some action or endeavor;
a task force staff officer or leader.

span of control – the number of immediate followers one leader can effectively control,
supervise, or direct.

subordinate – a person lower in grade or promotion level.

succession – the order of persons next in line for an office or rank that is held by
another.

team – a group of persons working for a common objective and in Leaders usually
ranging from one-tenth to one-half a department.

task force – a group of persons; a subdivision of Leaders that constitutes an
administrative and command unit to implement a complex project or initiative.

workflow – the set of relationships between all the activities in a project, from start to
finish.

Introduction

The Leaders program has a well-defined organizational structure and opportunities for
advancement. The basic organizational structure that applies to all major initiatives or
projects is task force, departments, and teams. A task force is a subdivision of Leaders
that constitutes an administrative and command unit to implement a complex project or
initiative. A department is a division of a task force dealing with a particular area of
activity: the personnel department. A team is a group of persons usually ranging from
one-tenth to one-half a Leaders department.

Diagram: Leaders Organization & Structure

Teams

Task Force

Departments

Led by:

Partners

Directors

Managers

Associates
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Headquarters Staff

Leaders chain of command is a succession of leaders through which authority and
commands pass from the leader to a subordinate. Leaders transform subordinates into
followers by demonstrating leadership. The span of control for a task force leader can
be substantial with up to nine direct subordinates. Each task force is led by a partner. A
partner is a person who shares or is associated with other Leaders students for some
action or endeavor. Multiple partner level students can serve on a task force as staff
officers.

Each department is led by a director. A director is one of a group of persons chosen to
control or govern the affairs of a department.

Each team is led by a manager. A manager is a person who has control or direction of
the workflow of one or more teams.

Duties & Responsibilities

1. Leaders President.

This position is the most demanding in Leaders. The instructor staff selects the
President based on demonstrated leadership and academic standing.

The specific duties of the President are to:

a. Command the organization.

b. Prepare for and conduct the training of the organization.

c. Maintain a direct and personal relationship with the staff and the task force
commanders.

d. Encourage the task force commanders to communicate freely.

e. Use the staff to assist in gathering information and preparing plans for conducting
training and controlling the organization.
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f. Designate staff officers to assist in the preparation, execution, and supervision of
orders.

g. Ensure that feelings of mutual respect and confidence exist between the staff
and task force commanders.

h. Ensure that staff members are capable and that they understand their
responsibilities.

i. Ensure orders and actions are in compliance with Leaders regulations, policies, and
directives and with local school regulations and policies.

j. Execute all responsibilities in the name of the senior instructor; seek advice and
assistance from the instructor staff, and carry out all of their directives quickly and
completely.

k. Arrange the required meetings and assemble the required personnel to determine
any actions that may be necessary in fulfilling the obligations of the organization.

l. Be prepared to evaluate any member of the organization, but specifically the
headquarters personnel and the commanders.

m. Make Leaders operational decisions.

n. Work with school authorities in coordinating Leader activities and ensuring activities
are in accordance with school policy.

o. In coordination with the senior instructor, assign missions to all extracurricular
teams.

p. Be responsible for all the organization does or fails to do.

2. The Leaders Vice-President.

The Vice-President supervises the Headquarters staff to coordinate efforts and ensure
alignment with the vision, mission, and guiding principles. The Headquarters staff
typically has associates from LET 1 assisting. The Vice-President and their team keeps
the staff informed of the President’s policies and the President of the staff’s efforts.

The specific duties of the Vice-President are to:

a. Organize the staff properly and ensure that it works as a
team.

b. Call for department specialty specific staff meetings when required (e.g., all task
force finance officers could be called together in a headquarters staff meeting to
discuss financial issues).

c. Inspect the work of the task forces and make other inspections as directed by the
President.

d. Ensure that the staff officers prepare and submit reports on time and that they are
engaged in future planning.

e. Act as the President in the absence of the President.
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f. Ensure that instructions and orders issued to the organization are in accordance with
the established policies of the President; report all violations to the President.

g. Engage headquarters staff to keep the classroom and immediate area clean and
orderly.

h. Perform other duties as assigned by the President or the instructor staff.

3. Task Force Leader

The Task Force Leader is responsible for everything the task force does or fails to do.

The specific duties of the Task Force Leader are to:

a. Ensure that all associates know and use the chain of command.

b. Consult the training schedule and ensure that you and the people you lead are
prepared for instruction.

d. Check with the instructor staff daily to obtain any changes or other information they
may want announced.

e. Seek advice from the President or the instructor staff when encountering a problem
to which you do not know the answer.

f. Execute the orders of the President as if they were your orders only if you agree
with them. If you disagree, you are encouraged to discuss the issue with your chain
of command and senior instructor.

g. Make each student an effective member of the team; take an interest in them and
their problems; offer advice and help them to solve their problems.

h. Make on-the-spot corrections at any time to ensure that all members of the
organization adhere to Leaders guidelines.

i. Keep the Vice-President informed in case of absence.

4. Department Leader

The Department Leader is the specialty expert to the President. Department Leaders
are responsible for performing other duties as assigned by the President, Vice-
President, or instructor staff.

The specific duties of the Department Leader are to:

a. Provide functional or department expertise and management.

b. Plan for the conduct of initiatives and project.

c. Maintain appropriate department records.

Duties specific to separate departments are:
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a. Personnel - Collect, consolidate, post, and maintain attendance, award
information, and other Leaders personnel records.

b. Finance – Maintain all financial records for initiatives and projects incurring
expenses or receiving revenue.

c. Information Technology – Ensure Leaders technology is working properly and
coordinate with Teach Peace Foundation and school technology staff as
appropriate.

d. Logistics – Responsible for the maintenance, security, record keeping, issue,
and turn-in of all Leaders property.

e. Marketing – Creative lead for developing ideas and initiatives to accelerate task
force exposure and success.

f. Operations – Responsible for the preparation, conduct and supervision of task
force activities.

g. Public Relations – Responsible for establishing and promoting a favorable
relationship with the school and the public. The senior public relations student
acts as the task forces point of contact with the school newspaper and
yearbook committees. The senior public relations student ensures at least one
item of Leaders interest is published in each school newspaper.

h. Recruiting – To identify and welcome students to Leaders and associates to task
forces needing additional resources.

i. Research – Responsible for the information center, conducting student surveys,
and running focus groups to fine-tune Leaders performance.

5. Team Leader

The Team Leader is a very desirable position and the first command position for most
Leaders. Team Leaders help associates succeed in the Leaders program.

The specific duties of the Team Leader are to:

a. Set the example by demonstrating kindness, compassion, and active listening at
all times.

b. Know the number, names, and personal information on all assigned personnel.

c. Counsel/assist associate Leaders matters or help them find solutions to other
issues when possible; refer up the chain of command if you are unable to
handle/resolve an issue.

d. Make an accurate report by name of those persons present and absent during
common hour activities and other Leaders activities.

6. Associate

Associate is the entry level grade for every student in Leaders.
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Duties and responsibilities of Associates are to:

a. Ensure you are on time and prepared for instruction.

b. Periodically review the Leaders values and reflect on opportunities for
improvement.

c. Properly safeguard and care for all books and materials issued to you.

d. Conduct yourself in a manner that brings credit to yourself, Leaders, and your
school.

Set the example by demonstrating kindness, compassion, and active listening at all

Promotions
Promotions are earned and linked to years of experience (i.e., LET level). For example,
promotion levels 1 to 10 (10 being the highest) are applicable to LET 1. To continue
this example, for LET 2 the promotion levels are 11-20.

Promotion Table
Title Levels LET
Associate 1-10 1
Manager 11-20 2
Director 21-30 3
Partner 31-40 4

Promotions are awarded by the instructor. Typically, a promotion is awarded for
completion of a significant assignment. Students reaching the 10, 20, 30 and 40 are on
average less than 5% of the participants. If two or more students attain the highest
promotion level, the instructor will determine class leaders. The top student in each
class earns the title Leaders Class President. The top student in LET 4, promotion level
40, earns the title Leaders School President.

Students achieving level 9 or higher earn the privilege to participate on the Teach
Peace Foundation student advisory board.

Students have the additional incentive of rising in level because instructors will assign
the more significant leadership opportunities to students based on performance.

Leaders incorporates the best practices of many organizations. We recognize
incentives are important and at the same time humility is important. We teach students
to feel good about themselves and the most important rewards flow from caring for and
being cared for. Promotion levels may be worn on Leaders track jackets but this is
optional.



31

Lesson Review

1. Define “grade” and how you advance in Leaders?

2. Explain why a good leader is also a good follower?

3. Explain why good leaders are willing to question the chain of command.

4. List the three key organization levels in Leaders.
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Lesson 4 - The Signs of Success

Standard: Listening and Speaking Strategies
1.1 Formulate judgments about the ideas under discussion and support those
judgments with convincing evidence

Competency: Determine which signs of success you plan to accomplish as a
Leader

Linked Core Abilities: Build your capacity for life-long learning and take
responsibility for your actions and choice

Lesson Objectives
a. Identify the award categories.
b. Explain the award criteria for academic awards.
c. Describe one way to win the Teach Peace Foundation Peacemaker award.
d. Define key words: academic award, athletic award, commitment, individual award,

initiative, miscellaneous award, motivation, and responsibility.

Instructor Lesson Plan

1. PARTICIPATE in learning warm-up activities.
Ask students to share awards they have previously won. Follow-up with questions to
see if the awards helped motivate the students to do more.

As a secondary energizer, ask students to share their perspectives on if they think
having a Leaders uniform would be good or bad. To set the stage for this activity, show
the Leaders track jacket.

2. REVIEW lesson objectives.
Ask the student selected as the class leader in the prior class to lead the class
discussion and start by stating class objectives a, b, and c.

3. REVIEW key words.
The class leader will then select students to define key words.

4. COMPLETE exercises to assess understanding of key words.
The class leader tests and reinforces understanding by calling on a few students to use
a key word in a sentence.

The key words for the awards are represented by symbols that can be worn on the
Leaders track jacket. The students are presented with a sample uniform showing the full
range of available awards. Students are asked to use their knowledge of awards to try
to match each symbol on the jacket with the appropriate award. Form teams of 4 to 5
students and ask the team to work together on this exercise. After each team has



33

finished the exercise, the class leader presents the correct answer and checks with
each team to see how they did.

5. PARTICIPATE in a lecture/discussion of the lesson.
The class leader selects students to read the content in this lesson.

6. COMPLETE practice exercises to assess understanding lesson concepts.
Ask students to explain one of the many ways they can win an award. Then give the
students time to note in their notebooks the awards they are most interested in earning.
For each award they list encourage the students to write why they would value the
award.

7. PARTICIPATE in a summary of the lesson.
Share with students that awards they win in the Leaders program may form lasting
memories. The feeling of being recognized for an accomplishment is a powerful intrinsic
motivator. The student may find that an award or awards that she or he earns in the
Leaders program are remembered even decades after they have completed high
school.

Summarize the lesson by showing the optional Leaders uniform, discussing wearing
awards on the uniform, reviewing why in the Leaders program there is a variety of
awards, and encouraging students to see the value of community service.

Instructor Tips:
As an activity for the initial class of students program, students can be presented with
the option of designing the Leaders uniform/jacket. This can be a fun exercise and
result in an improvement to the current Leaders track jacket.

Several students will want to obtain a Leaders track jacket. While students are not
required to have or wear a uniform, the Teach Peace Foundation will provide an option
in its online store for students wishing to purchase one. For students wishing to obtain a
track jacket in class, this option is also available. In this situation the order form and
money for the uniform is sent by the instructor to the Teach Peace Foundation.

Select a student to be the class leader for the next class. This will give the student time
to prepare to assist with lesson number 5.

Learning Materials & Resources:
The LET 1 book, a whiteboard, marker, the Leaders uniform, available awards (easy to
apply pins), and uniform order forms.

Student Lesson

Key Words:

academic award – recognition for scholastic excellence.
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athletic award – recognition for physical fitness and achievement in sports.

commitment – continued perseverance and dedication to fulfill a promise or guarantee.

individual award – recognition given to one person for outstanding achievement or
excellence.

initiative – one's personal, responsible decision.

miscellaneous award – recognition not academic or athletic and covering one of many
personal trait dimensions.

motivators – a force that moves a person to action.

responsibility – the quality of being reliable, trustworthy, and accountable for your
actions.

Introduction

Performance awards can be powerful motivators, recognize commitment, and
encourage excellence. Leaders individual awards are designed to recognize
initiative and a variety of accomplishments including extracurricular activities.
Students can win academic, athletic, and miscellaneous awards.

Academic Awards
Students in Leaders can earn several academic awards. The Teach Peace
Foundation Distinguished Student Award for Scholastic Excellence is presented to
one student who exhibits the highest degree of excellence in scholastics. The Teach
Peace Foundation Academic Excellence Award is presented to one student in each
LET level for maintaining the highest school academic grades. The Teach Peace
Foundation Academic Achievement Award is presented to students who maintain a
grade of “A” in all academic subjects. The Leadership Essay Award is presented to
students submitting essays to promote a better world. The Perfect Attendance
Award is for students with no unexcused absences during each quarter / semester.
The Student Government Award is for students elected to student government
offices. The Leadership Development Award is for students who successfully
completed the first quarter / semester of Leaders.

Athletic Awards
The Varsity Athletic Award is awarded annually to students in varsity sports. The
Physical Fitness Award is awarded annually to students who maintain excellent physical
fitness. The Leaders Athletic Award is awarded annually to students who maintain a
basic, yet challenging level of physical fitness.

Miscellaneous Awards
Students reaching 10, 20, 30 and 40 automatically win the Teach Peace Foundation
Achievement Award. The Teach Peace Foundation Peacemaker Award is presented to
students for their successes as peacemakers. The Certified Peace Teacher Award is
available to LET 4 students who complete the Certified Peace Teacher requirements.
The Protect the Constitution Award is presented to students who have led an action to
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strengthen America’s democracy. The Community Service Award is presented to
students who have led an action to care for soldiers, care for the homeless, improve
the environment, and other community services.

Students that volunteer in high school and seek responsibility are far more likely to
continue to volunteer as adults. Volunteering bring joy and a sense of accomplishment
that is very special and unfortunately not understood by many adults who have never
volunteered.

Lesson Review

1. Describe the optional Leaders uniform?

2. Why are a variety of awards offered?

3. How does a student earn a promotion.

4. Why is volunteering as a high school student to help the community important?
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Lesson 5 - Your Personal Character

Standard:
2.0 Reading Comprehension (Focus on Informational Materials)
2.1 Analyze the structure and format of functional workplace documents, including the
graphics and header, and explain how authors use the features to achieve their
purpose.

Competency: Identify character traits of good leaders

Linked Core Abilities: Take responsibility for your actions and choices

Lesson Objectives:
a. Identify character traits that enable leaders to be successful.
b. Explain the importance helping others achieve their goals.
c. Discuss how virtues can also be vices.
d. Define key words: acceptance, anger, bargaining, character, decisions, denial,

dependent, depression, independent, interdependent, shock, and values.

Instructor Lesson Plan

1. PARTICIPATE in learning warm-up activities.
A fun game to illustrate interdependence is to split students into partners. Have one
partner form an inner circle and the other partner form and outside circle. Turn the
music on and have two concentric circles rotate in opposite directions. When the music
stops, the partners have to find each other and link arms back to back. Which ever pair
is last gets eliminated until there is only one partner pair left.

A second warm-up idea is to engage the students by asking them to identify someone
they know that has good leader character traits. Guide the discussion to bring out the
specific desirable character traits. Write these character traits on the whiteboard.

2. REVIEW lesson objectives.
Ask the student selected as the class leader in the prior class to lead the class
discussion and start by stating the lesson objectives. After the student has set the stage
by noting the lesson will identify good leader character traits, explain the importance
helping others, and explore how virtues can also be vices.

3. REVIEW key words.
The class leader will then select students to define key words.

4. COMPLETE exercises to assess understanding of key words.
To reinforce the understanding of the key words, write the following story on the
whiteboard.
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A high school student who did not wear a seatbelt had a serious car accident. A police
officer is sent to find the boy’s mother named Sally. When the police officer tells the
mother what has happened Sally responds “no, not my Bobby.” Sally screams and
eventually calms down enough to go with the police officer to the hospital. She says “I
will stop smoking and go to church everyday for a year if he is ok.” As the shock of what
has happened is internalized, Sally feels terrible and is very sad. Sally arrives at the
hospital and no longer wonders if the police officer contacted the wrong mother.

Applying the new words learned, identify statements that indicate shock, anger,
bargaining, depression, and acceptance. Share with the students that the combination
of these five steps is a change process also known as the grieving process. People
cycle through this process many times. When we tell stories that of events where we
have experience changes, we are cycling through this grieving process.

5. PARTICIPATE in a lecture/discussion of the lesson.
The class leader assigns paragraphs to be read. The instructor assists by testing for
understanding and adding helpful comments between readers. A good place to test for
understanding is the decision making diagram. Students can be asked if this diagram
helps them understand how new information impacts the available choices and
ultimately the decisions they made. Solicit decision making examples from the students.

6. COMPLETE practice exercises to assess understanding lesson concepts.
The student class leader returns to the whiteboard list of good character traits and asks
the students to name additional positive character traits. The instructor then asks
students to share the character traits the students currently possess that help them
lead. Instruct the students to note in their notebooks these good character traits.

Students are asked to explain how values related to the decisions they make. Present
the question to the student “Is the inability to make a decision an indication of fuzzy or
unclear values?”

Additional practice exercise: Form teams of 4 to 5 students and ask them to describe a
real-world example of how interdependence is better than independence.

7. PARTICIPATE in a summary of the lesson.
Reinforce that understanding character traits can help you become a good leader. Good
leaders are good decision makers. Good decision makers have clear values. Living a
life consistent with your values builds intestinal fortitude or the internal strength to help
you as a leader and throughout life.

Instructor Tips:
Homework assignment: Ask students to reflect on the decisions they are most proud of
and the decisions they regret. Now that they know about values, they can ask
themselves if their best decisions have been those decisions that aligned with their
values? Are the decisions they regret the decisions where they ignored their values?
This introspective assignment can reinforce this lesson.
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Select a student to be the class leader for the next class. This will give the student time
to prepare to assist with lesson number 6.

Learning Materials & Resources:
The LET 1 book, a whiteboard, and marker.

Student Lesson

Key Words:

acceptance – the act of taking or receiving something offered; the act of assenting or
believing.

anger – a strong emotion; a feeling that is oriented toward some real or supposed
grievance.

bargaining – To transfer for a consideration; to barter; to trade.

character - an account of the qualities or peculiarities of a person or thing.

decisions - the act of reaching a conclusion or making up one's mind.

denial – disbelief in the existence or reality of a thing.

dependent – subordination to someone or something; you are told what to do and need
to be told in order to function.

depression – a condition of general emotional dejection and withdrawal.

independent – you can accomplish the task and do not need or want help.

interdependent – depending on each other; knowing when you can do it and when you
need help.

shock – a sudden or violent disturbance of the mind, emotions, or sensibilities.

values - primary indicators of core beliefs that govern behavior when faced with choices.

Introduction

Understanding your personal character or qualities can help you become a good
leader. What are your strengths, your weakness, and what are character traits of good
leaders?

Good leaders are good decision makers. Decisions are when you make a choice. So
how are decisions made? How can Leaders help you make better decisions?

Your values determine what is important which then enables your to prioritize to make
decisions. Certainly there is more to the process but these high level steps do exist and
knowing that your decisions are an expression of your personal values is important.

Have you ever regretted a decision? Have you ever considered that the decision you
regret could be because you had unclear values?


